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Messing about, then what...?

Focus pupils' imagination by asking them to write a story based on this scene. First tell
them the situation:

One hot summer, during the school holidays, a group of children are hanging
around in a bit of waste ground at the back of some garages near their homes.
One of them has a cigarette lighter. He keeps flicking it alight and trying to set fire
to things. 

A couple of the group tell him to stop. But he ignores them. He starts to gather
dried grasses, twigs and bits of litter, and makes a mini-bonfire. Before long it is
burning, and he starts to put bigger bits of wood from some broken furniture that
is lying around. 

Some of the children are beginning to enjoy watching the blaze. Others are getting
worried…

What happens next? Let children finish the story in their own words. Prompt if you want
with suggestions – that the garages catch fire, and cars and petrol burn, or that a
concerned passer-by calls the police. What lessons can be learned from their stories?
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All the victims

Every year, many schools suffer fires that have been deliberately started. Some are small
and quickly dealt with. Others cause extensive damage. 

Use a class spider diagram with pupils to explore who is affected when arsonists attack
a school. Ask them to imagine a school that has been so damaged by fire that it is
unusable for over a year. Place the damaged school at the centre of the diagram.

Then radiate out, adding people who are affected by it – and saying how their lives are
affected. Include pupils and staff, who lose their work and property, and perhaps have
to start going to a makeshift school in other premises. Include parents, brothers and
sisters, others in the community, school visitors and supporters, taxpayers (who foot the
bill), and so on. Don't, sadly, forget any school pets.

Help pupils see that a fire can have a massive impact on many people for a long period.

Words on fire

Try this exercise in word-use and negotiation. 

Ask pupils to think of four words that describe their thoughts about arson – and write
them down.

They get into pairs, share their lists, and, with their partner, choose four of the eight
that they can both agree on.

That pair teams up with another pair for the same process – agreeing just four words
from their combined lists that they can agree on.

Working in this way, the whole class should be able to settle on four words that sum up
what arson means for them. And they will have done a lot of thinking, arguing and
compromising on the way.
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CHAPTER 5: Vandalism

Quick briefing

Vandalism is a commonly-used word – in everyday
conversation as well as by journalists, politicians and
commentators. The crime it refers to is more formally
known as "criminal damage". This section helps pupils
understand more clearly what that means.

Assembly plan

Basic outline

Begin by explaining what vandalism is. List the
various forms it can take. Use the list below and
encourage other contributions:

Using this section, pupils
can be helped:

• to understand the
range of actions
covered by the term
vandalism, and what it
excludes

• to gain an insight into
the common causes of
vandalism, and to think
about what might
reduce it 

• to appreciate the effect
of vandalism on victimsVandalism is damage to property – permanent

damage, that needs fixing in some way. Such
damage, done to someone else's property,
without their permission, is a criminal offence. It
can include:

Smashing windows

Damaging cars 

Breaking walls or fences

Damaging flowers or lawns

Breaking or defacing playground equipment

Also talk about what vandalism isn't

If damage isn't permanent, then it isn't really vandalism. So if someone throws an
egg at a front door, it is not likely to be vandalism – though you still shouldn't do it.
And, of course, it is not vandalism if you damage your own property (just a bit
odd).
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Invite pupils to identify which of the common motivations – anger, alcohol and boredom
– is most relevant in each case. Talk about what alternatives might have helped. What
could the people involved have done instead?

Add-on ideas

> Focus pupils' minds on why vandalism is wrong. Talk about the effects on others.
Damaging useful equipment could be annoying and irritating, or could have even
worse consequences. It can be expensive to replace. How does the appearance of
vandalism affect other people – their mood and even their behaviour?

> If you have preparation time, involve a group of pupils in devising a role play for
performance in the assembly. Select one or more of the incidents, extend and
develop it using pupils' ideas. Make it more real by including references to the
local area.

> Ask pupils what they would do if they saw any of the three incidents happen.
Remind them of the options – from telling an adult, reporting it to the police, or
calling Crimestoppers. Discuss with them the benefits of each, and the
importance of their own safety. 

> Gather a selection of photographs of vandalism. Discuss each one and invite
pupils to say how it might have happened. What does motivate people to commit
this "mindless" crime?

Vandalism is often described as mindless. That is because people find it hard to
understand what motivates people to destroy property. Invite pupils to think about
three things often associated with acts of vandalism. These are boredom, alcohol and
anger. Mention these, or flash them on a board, then say:

You are now going to hear three short examples of vandalism. When we've
finished, you can think about how you might describe the reason for each.

1. Kaz has been in arguments all day. Her dad shouted at her. She had a row about
being late when she got to school. Then she had an argument with her best friend.
On her way home, she picked up a large stone and, on the spur of the moment,
threw it through the window of an empty building.

2. A group of teenagers have been hanging around in the local park with nothing
much to do. It gets late and they begin to challenge each other to stunts – like
jumping over flowerbeds and climbing on young children's play equipment. What
they do gets more extreme – until eventually they start to deliberately damage
some of the play equipment.

3. Three friends have been to the pub, and have had quite a lot to drink. They are
laughing and falling around as they take a short cut home down a street where lots
of cars are parked. They decide it would be a good joke to run across the tops of
cars, which they do, and damage several of them. 



www.crimestoppers-uk.org CHAPTER 5: Vandalism 25

Classroom activities

Bingo vandalism

Here is an activity designed to help pupils appreciate how many people are affected by
vandalism. Prepare some "bingo cards" – a sheet of paper with a simple grid or table of
three columns and three rows, making nine "cells" or boxes.

In each box write one of the following:

> Someone who has had their property vandalised

> Broken windows 

> A vandalised car 

> A news story in a local paper or on television about vandalism

> Someone who saw an act of vandalism

> A damaged bus shelter

> A local area which often shows signs of vandalism

> Somewhere that is closed because of damage

> Someone who believes that vandals should go to jail

The idea is that each pupil tries to fill as many boxes as they can. Asking around within
the class, thinking through from their own knowledge and experience, or taking the
bingo card home and asking friends or relatives.

The aim is not just to get the boxes ticked. It is to hear other people's stories and think
about how widespread vandalism can be.

Feelings of a victim

Invite pupils to get into the mind of victims of vandalism. Ask them to complete these
sentences with appropriate words or phrases. The exercise can be a class discussion, or
an individual writing exercise.

When the 82-year-old widow heard noises late at night as her garden fence was
kicked down, she felt…

When the football fan missed the game because the train was delayed due to
vandalism of the rail track, he felt…

When the mother took her children to the toilet in the park and found it closed
through vandalism, she felt…

When the headteacher found that her car wing mirrors had been smashed
overnight, she felt…

When the pupil found that the football he had for his birthday had been slashed
with a knife, he felt…
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As well as filling in the words, pupils could be asked to draw a picture or design a
poster that represents one of the scenes – to communicate what it feels like to have
property damaged.

Best of the bunch

Explain to pupils that the police, local residents and the council have come together to
decide how to tackle vandalism in the area.

They have come up with a number of suggestions of what to do

The money available can fund only two of the ideas. Tell pupils that they are going to
think about the suggestions, and vote on which two they think are most likely to cut
down vandalism.

Clamping down on the misuse of alcohol, especially by young people.

More activities at the local youth project, to help stop young people being bored.

More police officers patrolling where vandalism is common.

A telephone action line for use by anyone who sees vandalism occurring.

A clean-up scheme, where those responsible for vandalism have to put right the
mess or damage.

Enterprising pupils could contact their local community police officer and find out more
about actual schemes to reduce vandalism.

Saying no

Describe this situation to pupils:

You are hanging round with friends at the back of a row of houses. You are near
the house of a woman that many of you do not like. She has complained to parents
and the police about you playing in the street.

One of the group suggests throwing stones at the greenhouse in the woman's
garden. He says you could have a kind of competition – to see who can break a
pane of glass. He says he knows the woman is away on holiday for a few days.

Ask the group to get into pairs. One person has to play the role of the boy who thinks
you should throw stones. The other person has to say no. What would each say? The
stone-thrower should be persistent, keep urging the other to join in and not taking no
for an answer. The other should stick to their role, always refusing to join in.

See how many persuasive arguments and responses pupils invent. And then swap roles,
either with the same or different pairings.
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CHAPTER 6: Assault

Quick briefing

Most people realise that assault is an act of violence
against another person. Threats of violence can also
be an assault. So can acts such as pushing or spitting.
This surprises some people.

Assembly plan

Basic outline

This assembly requires some preparation with pupils.
It is a freeze-frame short drama. Any one, or more, of
the scenarios described below can be used as a
briefing for a group of pupils to work out an
improvised role play to perform at the assembly.

Using this section, pupils
can be helped:

• to appreciate the
different kinds of
actions that can be
included in the crime of
assault

• to think through the
effects that assaults are
likely to have on people 

• to explore what action
they could take in the
case of an assault

A group of teenagers are talking together on a street. An older man walks past,
pushing a shopping trolley. Suddenly one of the teenagers darts towards the man
and slaps him on the face. Two others from the group film the incident on their
mobile phones. 

A girl at school is looking through her bag and realising she hasn't got her mobile
phone with her. "Oh no", she's thinking, "where can I have left it?" She walks away
angrily and notices two younger pupils looking at her. She goes up to them and
pushes one away and aims a kick at the other person. Then she walks on, still upset.

Three children are teasing another by not letting him have his bus pass. One waves
it in front of him, but as he goes to get it, it is thrown or passed to one of the other
children. As he approaches that child to get his pass, it is thrown to another and so
on. Eventually almost in tears, the boy goes up to one of the children and kicks
them on the shins.

When it comes to the performance, the scene should be acted at once in full. 

Then it should be begun again, but this time a teacher will shout "freeze". The actors all
stop what they are doing, and stay like statues. Then a facilitator, who could be a
teacher or a pupil, using a mock microphone chooses one of the actors, "unfreezes"
them, and asks them the question "how are you feeling at the moment?" And perhaps,
"What do you think is going on?"

Explore the feelings that each had, and try to ensure that pupils can understand why
what happened happened, and what its effect on the victim might be. Explain that what
has been seen could well be regarded as a criminal act of assault. It is a serious offence,
as all offences against people are. Point out that even something that seems not very
important, or a joke, doesn't always seem like that to the victim.



www.crimestoppers-uk.orgCHAPTER 6: Assault28

Add-on ideas

> After the freeze-framing, ask pupils what the characters might have done instead.
How might the drama have finished differently, perhaps avoiding an assault?
Confident pupils may be able to improvise the new version as part of the
assembly.

> Devise a new scenario, based on something that pupils have experienced or
might have heard about. The more relevant the scene is to the pupils' actual lives,
the greater the impact will be. 

> Discuss what those carrying the assault in the drama could do to make amends?
How might the injury felt by the victims be lessened in some way? 

Classroom activities

True or false

Ask pupils to look at the following statements. Or read them out. The task is for pupils
to say whether each one is true or false.

1. You can assault someone without touching them. The threat of violence is also
an offence. 

2. It makes no difference who is the victim of an assault. If it is a friend or a police
officer, the law and the courts look at it in the same way.

3. Happy slapping is just a bit of fun – and a joke cannot be a crime.

4. Someone guilty of an assault based on hate – such as a racist attack – will face a
more severe punishment.

5. The police are only interested in an assault if something is stolen.

Answers:

1. True. And also note that if you are violent to someone, and actually hurt them,
that could be an even more serious offence of "bodily harm".

2. False. Of course, the law gives protection to everyone equally. But an assault on
a police officer is regarded as very serious.

3. False. There is nothing happy about happy slapping – it is a serious offence of
assault and treated severely by the courts.

4. True. A crime which has a racist element – or shows hatred of  someone's
sexuality or religious belief – will be treated more severely.

5. False. Assault is a serious offence, and the police want to hear about it. The
information can help stop someone else being a victim.
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Discuss each statement.  Invite pupils to show that they understand not just the correct
answer but why is it correct.  For example, in question 2, discuss why police officers
need additional protection. In what way do we all suffer if police officers are subjected
to assaults? Or in question 1, talk about what happens if violence is threatened. Might
someone who fears they are about to be attacked, hit out first? In which case, who is
really responsible for the actual violence?

If I thought that someone was going to hit or push me I would…

Someone who assaults a police officer should…

I think the chances of me being the victim of an assault are…

If I saw someone being assaulted I would…

The best thing someone can do to reduce the chance of being assaulted is…

If all assaults were reported to the police…

Attitude to assaults

Ask pupils, working in groups, pairs or individually, to complete these sentences in their
own words.

Share the contributions and invite discussion and agreement. Do pupils have different
attitudes? Talk about how important it is to respect the views of others, even if they are
different from your own.
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Assault in the media

Once pupils understand the principle of what an assault is, organise a project around
identifying instances of assault in the media.

Two areas to explore are:

> news reports that mention assaults – on television, radio, newspapers or online.

> children's dramas, soap operas and other fictional representations of real life that
contain an assault.

Ask pupils to collect cuttings, or make a note of the details of the news story. For the
soap opera, they can name the characters involved and say what happened.

Invite pupils to say, if they can, what was the root cause of the assault – perhaps
alcohol, revenge, anger, or to cover up another crime.

Discuss the effect of the media coverage on the people viewing or reading. Would they
be informed, educated or entertained by it? Or alarmed or worried? Try to think of one
good outcome and one bad outcome of the coverage.

Don't forget, assaults sometimes happen on the sports field. 

Poster design

Give pupils the task of designing an eye-catching poster. Use paper and pens or
computer software, as appropriate. Invite them to choose one of two themes:

> a poster that encourages people to report violence and threats of violence to
someone in authority

> a poster that warns people of the seriousness of violence and threats of violence,
and the consequences for offenders

Discuss what makes poster capture people's attention. Elements can include bold
colours, attractive design, strong central message, something interesting, even
intriguing or puzzling.

Display the posters – and don't forget to note whether they have any effect.
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